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Purpose and Outcomes

·Our Purpose:

¹Participants will learn how our elementary, middle and 
high schools have changed from traditional grading and 
assessment to a student-centered philosophy that is 
motivating our students to succeed.

¹Participants will see practical examples and templates to 
further understanding in all content areas.

Outcomes:

¹ That you will examine your current grading and 
assessment practices and decide whether the proposed 
changes make sense for your practice.



Dansville Schools

·Demographics:

¹Rural school, central to community

¹Approximately 900 K -12 students

¹Currently 53 teachers

¹33% free and reduced lunch (and rising)

¹1 secondary principal, 1 secondary assistant 
principal, 1 elementary principal, 1 counselor



How It All Startedé

·The journey began for our staff during the 2007-08 year-long 
Carol Commodore Leadership Series during which she talked 
about reaching unmotivated learners. A high school team 
attended this workshop.

·Carol Commodore also ran a year-long, 3-part series called  
ñBuilding Classroom Assessment Literacyò in 2007-08.  A small 
team from each school in our district attended.

·The main question that got us thinking about changing our 
grading and assessment philosophy:  

What does/should a grade mean?

What does it communicate to students? To staff? To 
parents?  To colleges?



Assessment Dilemma

Consider the following example:



Who Do You Want Packing Your Parachute? 

·3 students are 
taking a course 
in how to pack 
a parachute.

· A. Davies, Making Classroom Assessment Work, 
2000



Packing a Parachute continuedé

·Imagine that the class 
average is represented by 
a dotted line.

·Student Number 1 
initially scored very high, 
but his scores have 
dropped as the end of the 
course approaches.



Packing a Parachute continuedé

·Imagine that the class 
average is represented by 
a dotted line.

·Student Number 2ôs 
evaluations are erratic; 
sometimes he does very 
well and sometimes he 
doesnôt. The teacher has 
a hard time predicting 
from day to day how #2 
will do.



Packing a Parachute continuedé

·When marks were 
determined in the 
traditional fashion, 
Students 1 and 2 passed 
the course, and Student 3 
failed. 

¹Butéé



Packing a Parachute continuedé

·Only Student 3 
demonstrated consistent 
and reliable success in 
packing his parachute by 
the end of the course.



Packing a Parachute continuedé

·Again.... 

Who Do You Want Packing 
Your Parachute? 



ñWhat we know 

today doesnôt make 

yesterday wrong; it 

only makes 

tomorrow better.ò



SIX ASSESSMENT AND GRADING 
GAME CHANGERS

#1: ESTABLISH CLEAR LEARNING TARGETS

(NOTE: THIS MUST BE DONE FIRST)

ėTeachers spent time studying the content expectations in the 
Michigan Merit Curriculum.  

ėTeachers condensed the High School Content Expectations and 
then the Common Core State Standards into student-friendly 
learning targets.



Establishing Clear Learning Targets

·Clear learning targets/standards (statements of what 
we want students to learn): 

¹Must be written in student -friendly language (ñI 
canò statements).

¹Must be attainable.

¹Must be clear what it looks like when you have 
reached a standard (what does it look like to say 
ñIôve got it!ò or ñI still need to work on this.ò)

¹Must include high quality assessments to 
accurately determine proficiency levels.



Impact of Clear Learning Targets School Wide

·A school-wide focus on establishing clear learning 
targets ensures:

ėStudents and teachers are focused on the most 
enduring standards.

ėThere  are no secrets, as students know 
EXACTLY what they are expected to learn. 

ėThere is increased transparency and improved 
communication with parents to focus their 
support.



SIX ASSESSMENT AND GRADING 
GAME CHANGERS

#2: DEVELOP COMMON ASSESSMENTS BASED ON      

CLEAR LEARNING TARGETS

ėTeachers who teach the same classes must work together to 
develop QUALITY common assessments.

#3: INCORPORATE STUDENT SELF -ASSESSMENT     

WITH FORMATIVE ASSESSMENT SYSTEM



Self-Assessment

·Self-assessment is linked to clear targets and 
formative assessments.  

·Self-assessment gives the students an avenue to 
reassess where they are in relationship to the targets 
and helps them form goals in how to improve. 

·Common forms of self-assessment:

¹ Scoring charts that the students use to review the targets and 
give themselves a personal score of where they feel their 
understanding lies in that particular target.

¹ Writing assignments where the students can set goals based on 
some formative assessment information.



Research to Support Self-Tracking

·In a Dec/Jan 2010 Educational Leadership article titled, 
ñWhen Students Track Their Progress,ò  Robert Marzano 
indicated that having students record their scores on a chart 
after taking each interim assessment and following their 
progress over time brings about 32 percentile -point gains 
in achievement.

·When the assessment involves a rubric score, this gives 
students and teachers two kinds of information: a specific 
description of what is expected and a graphic representation 
of how each student is doing. 

·ñThe combination of these two types of information,ò says 
Marzano, ñproduces a powerful effect.ò



Commonly Used Formative Assessments

·Whiteboard work/Clickers ïgives immediate feedback on how well the 
studentsô understand the material (works well with math/science)

· Learning logs ïshort written expressions of the studentôs 
understandings about certain topics (works well for all subjects)

· Journals ïlonger descriptions of the studentôs understanding of 
concepts (works well for all subjects)

·Quizzes/Worksheets ïgo over with entire class right after doing/taking 
in class to give immediate feedback (works well with all subjects)

·Quick visual checks ïfist to 5 on chest, thumbs up/down/sideways, 
green/red cards

· Anything can be used as a formative assessment ïit is how the 
assessment is used that makes it formative.  The information gathered 
from formative assessments needs to help the students know their gaps 
in knowledge and needs to help the teacher adjust teaching when 
needed.



#4 : EVALUATE ASSESSMENT KNOWLEDGE

ėDo teachers have a balanced assessment system with both 
formative and summative assessments?

ėThe entire staff had a training session during PD that was 
led by ISD staff to teach us about the difference between 
the types of assessments. 

SIX ASSESSMENT AND GRADING 
GAME CHANGERS



SIX ASSESSMENT AND GRADING 
GAME CHANGERS

#5 : EVALUATE THE GRADING SYSTEM

ėPowerful thoughts that impacted our staff from the 
work of Rick Stiggins & Carol Commodore:

ºIf we use grades to threaten to fail students, it doesnôt 
lead to success but to hopelessness.

ºIt takes 30-50 encounters of positive engagement 
with learning to turn around a student with a 
negative attitude toward learning. 



New Grading Practices School Wide



New Grading Practices School Wide

·Zeros ïacross the board we do not give zeros for late 
work, cheating, missing work.  Instead, it is seen as 
incomplete or not enough information.  

·Late work ïnot penalized by a reduction in score.  It is 
viewed as incomplete until it is turned in.  

·Cheating ïaffects their behavior and participation but 
not achievement in curriculum.  Can result in other office 
consequences.

·Extra Credit ïteachers that give ñextra creditò really use 
it as extra learning opportunities and count them as extra 
assignments.  Essentially, there is not extra credit given 
in classes.  

·Grades are based primarily on summative assessments.  



New Grading Practices School Wide

·Retake Options:
¹ Retakes are available on any summative assessment that a 

student takes except for final exams (currently).

¹ Students retake only the learning targets that they missed the 
first time around.

¹ Some teachers use interviews for retakes.

¹ Before doing the retake, students have to demonstrate that 
they have prepared themselves by either doing tutoring, doing 
extra practice problems, studying at home, etc.

¹ Students must make an appointment with the teacher within 
one week of getting the summative assessment back in order to 
retake. 

¹The studentôs new score replaces the old one.



SIX ASSESSMENT AND GRADING 
GAME CHANGERS

#6 :  INCORPORATE 4 -POINT SCALE AND CREATE 

RUBRICS FOR CLEAR LEARNING TARGETS

ÅRubrics were developed in student-friendly language to outline 
expectations for students and provide additional clarity of the 
Common Core State Standards

ÅA common work habits rubric was agreed upon by all staff, 
with students self-assessing and teachers providing periodic 
feedback.



Work Habits Rubric



P R A C T I C A L  E X A M P L E S  

I N  M A T H ,  E L A ,  S C I E N C E ,  a n d  S O C I A L  
S T U D I E S

MIDDLE AND HIGH 
SCHOOL



Teacherôs Practical Example

·Clear targets come in three parts in many of our classes:  
1) At start of a new unit, students get the ñUnit Plan.ò
¹ This plan lists all of the guaranteed assignments that we 

are going to use in class to help us learn the material.  
Each assignment is connected to some of the standards 
that are listed on the back.  

¹NOTE: Students visit the standards at least 4-5 times during 
the unit to self -assess their own understanding on a 0-4 scale.  
At the beginning of the semester (and when needed 
throughout the semester) we cover what a 0, 1, 2, 3 and 4 score 
looks like.  This helps students revisit what they need to know 
before the test and keeps reminding them of the learning 
targets.



Teacherôs Practical Example Continuedé

2) For every formative assessment that the students take, they go 
over it in class to cover any questions (students usually ñgradeò 
these in green pens). The teacher then takes them and gives 
them a score on the same 0-4 scale so they know precisely 
where their demonstration of understanding in each of the 
targets lies.  

3) The students take these formative assessments and track them 
on their ñtracking sheetò and keep a record of all their 
formative assessment scores.  
ėStudents should see an improvement in their formative 

assessment scores the more they are assessed on the individual 
standards.  

ėIf they donôt, then they know exactly what standards they need to 
study before they get to the summative assessment where they 
need to demonstrate their understanding.         



Assignment and Assessment Plan



Tracking Sheet and Self-Assessment Sheet



Self-Assessment Sheet Continuedé



Sample Formative Assessment Connection



Scoring Rubric for Math



Scoring Rubric for Math



Math Gradebook Example



ELA Practical Example:  Rubrics

ÅStep 1: Analyzed Common Core Standards (6-12) 

and rewrote into clear learning targets.

ÅStep 2: Created 4.0 rubrics for each learning 

target.

ÅStep 3: Categorized and labeled for ease of 

classroom use.

ÅStep 4:  Currently utilizing new targets and rubrics 

as structure for unit goals and planning.



ELA Practical Example:  Rubrics



ELA Practical Example:  Start of Unit



ELA Practical Example:  Start of Unit



ELA Practical Example:  Throughout Unit

ÅFormative assessments 

are labeled with learning 

target and rubric.

ÅStudents receive 

feedback to track progress.

ÅPractice does not penalize 

grade.



ELA Practical Example:  End of Unit

ÅSummative 

assessments aligned 

to learning targets.

ÅFormat similar to 

formative assignments 

throughout unit.

ÅTest questions 

marked with learning 

targets.



ELA Practical Example:  End of Unit



ELA Practical Example ïEnd of Unit



ELA Gradebook Example



ELA Gradebook Example



Teacher Practical Example: Science

ÅStep 1: Used standards to construct units and write 
learning targets.

ÅStep 2: Used targets to consider 
knowledge/skills/thinking needed to demonstrate 
understanding.

ÅStep 3: Wrote assessments breaking learning targets 
into tiers of knowledge.

ÅStep 4: Plan and teach units that include formative 
assessments.

ÅStep 5: Students track progress.



Sample Science Syllabus



Tier I and II Questions for Standard C4.9A



Tier I, II and III Questions for C4.9c



Feedback Students Get from Teacher

Standard Tier I Tier II Tier 
III

Progress Grade

P4.9A Part O 65 or 1.5 partial basic 
knowledge demonstrated and 
no application (RED LIGHT)

P4.9B + Part 87 or 2.5 or basic knowledge 
demonstrated with partial 

application (GREEN LIGHT)

P4.9c + + Part 95 or 3.5 meets both basic and 
applied knowledge and can 

make connections outside of 
what was taught. WOW!



Rubric: Explanation of Scoring



Student Progress Log



Science Grade Book



Social Studies Example

·Learning Targets are listed 
on the chapter and section 
notes. These targets are the 
ñbig ideaò targets.

·Next step, include the 
standard number with the 
learning target and write the 
target in ñI canò student-
friendly language.


